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CH'ING DYNASTY "SCHOOLS"™ OF SCHOLARSBIP*
Benjamin Elman
Colby College

In a pioneering essay written in 1924, Liang Ch'i-ch'ac
attempted to delineate the geographical distribution of the najor
schools of acholarship that existed ducing the Ch'ing dynasty.
These schools had long been embedded as discrete entities in the
literature of and about the period. School divisions were taken
for granted as evidence of the filiation of scholars, who through
personal or geographical association, philosophic or literary
agreement, or master-disciple relations could be linked together
into specific mno:vm.p

Liang added needed precision to earlier descriptions of the
generally accepted schools of learning that had flourished in the
seventeenth, eighteenth, and nineteenth centuries. The useful-
ness of these achool divisions lies in two areas of concern.
Firast, they provide us with a preliminary framework from which to
sort out the complicated intellectual developments that appeared
during the Ch'ing dynasty. Second, an understanding of thege tra-
diticnal gchools allows us to evaluate the organizational

principles that underlay the divisions themselves.

* The suthor wishes to express his gratitude to the editors
of Ch'ing-shih wen-t'i for their thoughtful criticism of an
earlier dcaft of this article. Their sunqestions for improvement
have heen incorporated into the present version.
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In the discussion below, we will summarize the traditionally
acknowledged school divisions in Ch'ing scholarship. In addition
to relying on Liang Ch'i~ch‘ao's analysis, our account will be
based on the schematic diagrame of schools of learning in the
eighteenth and nineteenth centuries drawn by zr»mm Konan and
Nakamura Xyushirs earlier this

century. Thesa diagcams offer

easy, if preliminary, access to the intellectual complexities of

Ch'ing dynasty k'ac-cheng % mm {evidential researchl scholar-

ship--the dominant trend
2

in intellectual life in 1late imperial

China.

Taken together, Liang's, WNaitd's, and Nakamura's accounts

provide us with an antidote to the generally accepted but
inaccurate twentieth-century view (particularly prominent among

weatern historians) that k'ao-cheng scholars were simply meabers

of o minor faction or a aingle school. We will not attempt to

explicate in detail the organizational principles that . underlay
the achool divisions. Here we will simply provide an introductory

geographical framework, which others have found wuseful in theit

research, for thoase scholars who have been intereated in but

pecrplexed by the vibrant intellectual life in late imperial

China. In final cemarks, we will suggest ways in which the orga-

nizational atrategies used by Ch'ing scholars to evaluate their

intellectual pedigrees can be better placed within a framework of

analysis that allows us to see the unified aspects of academic

iife, particularly in the Lower Yangtze provinces, which

superseded local and regional differences.

We should begin, however, by volcing a few needed

qualifications and caveats. It is important, for the reasons

cutlined above, to recognize that the diversity of ideas cucrent

during the Ch'ing dynasty usually waa viewed through the tradi-

tional prism of “schools.®" Although the reality behind this

approach pﬂ.tOuﬂ: exploring, it has often been applied in a vague

manner. In the history of Chinese pailnting, for instance, James

)
{Bangchow} and Wu -

RN

Cahill has explained that the Che mhm

(500chow) schools served as the basis for historical and

theoretical discussions during the Ming dynasty. He has

questioned whether the distinction between the two schools in art

hietory is ®"clear and useful.® Confessing himaself a "splittec,”

as opposed to a "lumper,® however, Cahill concluded that, in

painting, correlations between regional and stylistic criteria

were observable and uouw.w

Similar problems arise in any effort to make sense out of

the many so-called "schools of scholarship® in China during the
Ch'ing dynasty. The traditional notions of p'ai Mmﬂ [faction],

chia .MN [gchool], or chia-haueh

1.%.@%- [{learning of a achool]

are less precise than traditicnal
Chang Hsueh-ch'eng \W _.m..m..m- \WW;K {1738-1801), for example, is

normally associated with the Che-tung mum.MP [BEastern Chekiang,
lit., "East of the Che

acholars tended to assume.

(Ch'ien-t’ang) River®")] school of history
and statecraft, and he himself claimed to be a member. %mn. as YO
Ying-shih has pointed out, as late as 1797, four years before his

death, Chang still had no clear understanding of the Che-tung

-
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school ot of his relation to it. Until that time, Chang was still

H*:xpna the patriarch of the Che-tung mn:ocw. Huang Tsung-hsi

5 7. %» (1610-55), to Chu Hai's m‘/ {1130-1200) achool
kY lar'

of nwonasn. Chang made this connection despite the fact that the
Che-tung school traced

11598

What then

ita genealogy back to Wang Yang-ming

(1472-1529) .4

constitutes an intellectual school in China?

Nathan Sivin has defined a school as “the special theories or

techniques of a master, passed down through generations of disci-~

ples by personal teaching. . . .-maswa definition

stregses the

transmission of & text through a school and what the master

claimed as the orthodox interpretation. One obviouds difficulty

with this otherwise extremely useful dJdefinition arises from the

mixing of mastec—~disciple and geographical criteria. A member of
a geographically defined school frequently travelled and acquired

disciples outside his home area. Should geographical criteria be

used, or master-diaciple relations, to document the nature of the

learning transmitted? Often these criteria were hopelessly mixed

together,

In some cases, a school was little more than a vague logical

category whose members shared a textuval tradition, or geographi-

cal proximity, or personal asscciation, or philosophic agreement,

or stylistic similarities, or combinationa of thesge. In many

cases, the definition of a “"school™ merely legitimated the orga-

nizations that prepared its genealogy or provided

rationalizations for the focus of scholarly activities peculiar

_
“
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to a particular region. We are on somewhat firmer ground,

however, when “schools” refer to specific geographical areas

during particular peciods of time. To speak, as Chineae and

Japanese scholars do, of the "Soochow school®” or the "Yangchow
school® during the eighteenth century does not obviate the
dangers outlined - above; this perspective can be useful,

nonetheless, for an overview of Ch'ing currents of scholarship.

In the discussion that follows, we will describe which orga-
nizational principles were used to define Ch'ing schools of
learning. The mixing of criteria for the filiation of achools is
a hazard that all w:ncnwannsnw..wwn0n9n4. and art historians must
wade through as they attempt to arrive at the best angle from
which to view a particular problem, Part of the urunwmwnunwo: for
this article lies in providing some working guidelines for making

sense out of Ch'ing intellectual history.
THE CENTRALITY OF KIANGNAN IN CH'ING ACADEMICS

Since the medieval economic revolution that began in China

in the middle of the T'ang dynasty (618-306) , intellectual life

was dominated by "men from the South." WNWorth China, although

8till the setting for important political events, no longer took
the lead in the cultural life of the country. usua:a the Sung
dynasty (960-1279), when the rich delta lands of the mo=n3 became
the chief suppliers of China's granaries, literati from the South
initiated most of the great movements in art, letters, and scho-

larship that dominated succeeding u<=nunvnm.m



_ We now recognize that the Yangtze River basin was the hub of
commerce and communication in late imperial China. The growth and

] multiplication of cities and market towns there created a new
w soccial environment for new movements in cultural life reflecting
the serging of mercantile and literati »:nunnunu.q Schools of

. art, literature, and philosophy that emerged in the Lower Yangtie
region bacame models for the entire country to emulate. It was in

thia milieu that the schools of Chu Hsi and Wang Yang-ming grew

mu into the Neo-Confucian, i.e., Tao-hsueh ,V\ml_.mlu. [studies of the

Ta0], patternz of discoursa, which provoked the k'ao-cheng

| reaction in ths saventeenth century. After the Manchu takeover in
1644, southern literati led the way in solving the the dilemnas

posed by the collapse of Ming rule. Their turn away froa moral

cultivation to precise scholarship was a key element in the

Chinase responsa to the Ming nowwtvwo.w

Punctioning as a “national elite,"” literati from the Lower

Yangtze region were able to transmit much of the verve and flavor

e i T TV g S

e &
of ¥iangnan \H.nﬂ fitt., “South of the Yangtze," i.e., the most

Anhwei, and Chekiang provinces)

academics te the capital 1in Peking. This

W important pacts of Kiangsu,
] transmisaion was
;

accomplished through the official projects sponscred by the

. imperial government during the Ch'ing dynasty, as well as through

the official exaaination system in which Lower Yangtze sacholars

traditionally excelled. Kiangnan trenda in scholarship, art, and

litarature were also diffused throughout China because of these

patronage :on:onr-.o

Xu Yen-wu

w\\wﬂ. (1636-1704)

the k'ao-cheng movement

were primacily

emphasis on classical

distinguish Ko and Yen from

Eastern Chekiang

usually broken down

SCHOOLS OF LEARNING IN KIANGSU W

RRER

are generally considered to be the founders of

at
{1613-82) and Yen Jo-chf w& Fa
in EKiangsu scholarship. Because they

considered scholars of the Classics, their
studies was employed by Ch'ing literati to
the more historically oriented
scholars. Kiangsu schools of leacrning were then

turther by focusing on urban centers Of

gubregions within the province. Table 1 gives an outline. of

members of these

provincial schools.

TABLE 1. SCHOOLS OF LEARNING IN KIANGSU DURING THE
CH'ING DYNASTY AND A PEW FAKMOUS ADHERENTS OF EACH

UN-SHAN
Ku Yen-wu
Hau Yuan-wen
Hau Ch'ien-hsueh
Ku Tau-yh
Chu Ho-ling
Yen Jo-chil
Hu Wei

YANGCHOW

Wang Mao-hung
Wang Chung
wang Nien-sun
Liu T'ai-kung
Chiao Hsun
Juan Yuan
Chiang Fan
Wwang Yin-chih
Ling Shu

Liu Wen-ch'i
Liu Shih-p'ei

— SCOCHOW
gui Chou-hal
Hui Shih-ch'i
Hui Tung
Chizng Sheng
Ch'ien Ta-hain
Wang Ming-sheng
Wwang Ch'ang
PL Yuan
Chiang Fan

CH* ANG~-CHOU
Chuang TaTun-yf
Chuang Shu-tasu
Chuang Shou~chia
Chuang Yu-k'e

Li Chao~lo

Liu Peng-lu
Chang Bui-yen
Yun Ching

Sung Haiang-feng
Kung Tzu-chen
Wel Yuan




g*ao-chenq Scholacship in K'un-shan

—

Heu Yuan-wen nmm/m...v_f {1624-91) and Hsu Ch'ien~hsueh

Amﬂ wmammawmwwswau. nephews of Ku Yen-wu, Wwete best known as
patrons who provided the official auspices for scholarly
agsociations of literati in the geventeenth century. Hsu Yuan-wen
was in charge of the Ming History project from 1673-84; Ch*1ien-
from 1684-90. As

hsueh was director a reault, the Hsu brothers

had a great deal of influence on the tenor of scholarship during
the 1680's.
That Hsu Ch'ien-hsueh held high

regard for the emerging

w.n0:n=a=mnn=o-n-spv ons»nnwlopnuvvonnsnwsrwmnso»no 0n
scholars to work on the Ta-Ch'ing i-t*ung-chih % wu@. - m.w,.L
»

o> [Comprehensive Geography of the Great Ch'ing Realm] project.

For example, Hsu engaged Yen Jo-chl as his personal secretary and
then appointed Yen as an editor of topographical material for the
geography project. The appointment to the project staff of K'un-
shan native Ku Tsu-yl \.WWP %.m. ‘Mu (1631-92), perhaps the most
qualified student of historical geography in his time, indicates
the high degree of profesaionalism with which the project was
carried out,

When Hsu Ch®ien-hsueh was forced to leave Peking in 1690, he
was able to move the entire geographical compilation to his
estste in K'un-shan, southwest of Soochow. Many Kiangsu scholars,
who aight never have participated if the project had remained in
Peking, were able to add their efforts to the compilation. The
azact scholarship used in the a

project required critical

collection and comparison of geographical materials and accounts.
Methods used by scholars such as Yen Jo-chlh and Hu Wei ﬂm Wm
{1633-1714), who worked on the compilation, became the hallmark
of evidential research in the Ch*'ing a%:nunu.wo
A3 a umﬁoo~ of learning, K'un-shan acholacship represented a
mixrire of teacher-disciple relaticns traceable back to Ku Yen-wu
and patron-client connections revolving around the Hsu brothers
in Peking and Kiangsu. Geographical criteria were less impotrtant,
pecause Ku Yen-wu wzs often seen as the patriarch for Kiangsu
scholarship in general and not just a representative of X'un-shan
learning. K'un-shan, a county in Scochow - fusture, wWag more
often than not subsumed under Soochow, the capital of Kiangsu

province.

Han Learning in Soochow

Znown mainly for advancing the alogan of Han Learning {(Han-

nsueh Wm .Mm.m. y in the eighteenth century, Aui Tung .m. »*

(1697-1758) and his Soochow followers were regarded as opponents

of the Neo-Confucian philosophies associated with the Sung and

Ming dynasties. They turned instead to a study of Han dynasty

{206 B.C.~A.D. 220) clasaical interpretations, because the latter

were closer in time to the composition of the Classics and

thereby more likely to reveal the authentic amoawma they

conveyed. Thia Han-Sung cORtroversy was one of the most
significant features of Ch'ing thought, and, as Y% ¥Ying-shih has

pointed out, “became the conceptual starting point for various

e e s v - morivendl
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sodern interpretations of Ch'ing intellectual znunon<.-ny

In the eighteenth century, scholars routinely associated

k'ao-cheng with the ascendency of Ban Learning. Seventeenth-cen-

tury scholars such as Xu Yen-wu and Yen Jo-chfl were certainly

pracursors of Han Learning because they rejected Sung-Ming

gources in favor of earlier Han materials. Strictly speaking,

however, Han Learning denotes a school of scholarship that came
into fashlon in Soochow with Hui Tung in the mid-eighteenth cen-
tury. Although this school played a significant tole in the rise
of evidential studies to prominence in Kiangnan, Han Learning did
not monopolize the k'ac—cheng identity. As we shall see, Hew Text

scholacs in Ch'ang-chou were also part of the scholarcly

environaent that favored precise scholarship.

The turn to a k'ao—cheng methodology was evident not only in
Han Learning--as is well-known--but also in Sung Learning (Sung-
mwwl.m-w } scholarship produced during the Ch'ing dynasty.
Fumoto ﬂwncnrwn has described in

hsueh

considerable detail the

achievements in Sung Learning that resulted from the application

of evidential research techniques to Sung sources. Many Sung

Leazning scholars provided the impetus for a syncretic movement
in Changsha and Canton in the nineteenth century (see belov),

which attempted te aynthesize Han Learning empirical research

with Sung Leacrning moral uwppouovsw.—u

A further problem concerning the meaning of Han Learning is
the distinction between the nnsowhnnuﬁv of the Later Han (A.D.
25-220} and Former Han

{206 B.C.-A.D. 8) dynasties, This

11

distinction is the crux of the 0ld Text-New Text controversy. So-
called "Han Learning® of the eighteenth century tended to
enphasize the Later Han annotations of the Claasics, especially
those by Cheng Bsuan Hﬂ\w (127-200) .
frequently referred to simply as Cheng-hsueh M% .W,w' [Cheng
) Wang Ch'ang mW &Am. {1724-1806), for ounlwwo.
ceferred to his library as the Cheng-hsueh-chai Mm.%\.\wﬂﬂ/

Hence, Han Learning was
Studiesl.

[Cheng Learning Study]. “"Han Learning® really means "Later Han

Learning.” New Text scholarship, on the other hand, was noving

toward "Former Han roo«:»:n.-ww

The organizational rationale for the Soochow school rested

on the research teachnigues and streas on Han sources that were

transmitted via the Hul famlly to scholars and students who

renided in or studied in Soochow. We should add, however, that

there were other currents of thought in Soochow in the seven-

teenth and eighteenth centuries, including intereat in Sung

Learning, but these were overshadowed by Han studies. Ch'ien Ta-

nein A% K mJ. (1728-1804) and Wang King-sheng I- u,memr

(1722-98) , both native sons of Chia-ting, were caught up in the
Han Learning wave while studenta in the 1750°s in Soochow.

Primary criteria for memberahip in the Soochow achool were

master-disciple relations, which traced their genealogy back to

f#ui Tung. Han Learning became so vmmswun. however, that as a

school it soon transcended itz intitial geographical locale and

its official filiation. Philosaphic agreement became the aign of

Han Learning ==wn4.wa

e e et st
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tvidential Research in Yangchow

X'ao-cheng studies becanme important in Yangchow through the
efforts of Wang Mao-hung mm.wmw &&r {£f1. ca. 1725), who applied

evidential research to the study of the Chu Hsi tradition. Later

Yangchow scholars traced their genealogy back to Wang, but few

actually received or continued his teachinga. Kondo Mitsuo, in

his discussion of Yangchow scholarship in the late eighteenth

century, has noted that Yangchow gscholars were strongly

influenced by Hui Tung's Soochow school.

- A
Chiang Pan yI- \w. (1761-1831), for instance, studied for a
time in Soochow under Hui Tung's followers and was frequently

sponsored by Juan Yuan ﬂML 4, (1764-1B49), one of the great

patrons of Han Learning in the late eighteenth and early nine-
teenth centuries. Chiang, with Juan‘s support, later compiled a

highly controversial but authoritative genealogy of Han Leazning

entitled Record of Han Learning Masters of the Ch'ing Dynasty.

Chiang thus was a member of the Soochow achool according to

manster-disciple critecia, but a member of the Yangchow school by

geographical nunonpanwoa.nm

The more formative influence in Yangchow, however, was Tai

Chen's .ww.mwm (1724-T7T} critical approach to scholarship.

Although himself a member of the Southeast Anhwei school (see

below), Tai lived and taught #n Yangchow from 1756-62, initially

5% §

{1744-1832) . The latter acquired his

at the home of Wang An-kuo
g
Wang HNien-sun H. ‘wr.?. M.%..

training in phonetics and etymology from Tai,

{(1684-1757), €tather of

which he then

phtaa
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transmitted to his son, Wang Yin-chih il =2 (rss-1830.

Nien-sun and Yin-chih became two of the most important and

influential k*ao—cheng acholars during the Ch'ing dynasty. A

distinguished textual scholar in his own right, Wang Chung
SE P (745-94) noted: %

At this time [ca. 1765] ancient learning (ku-hsueh

ﬁ.mﬂ ) was popular [in Yangchow]. Hui Tung of Yuan-ho

{in” Soochow] and Tai Chen of Hstu-ning [in Anhwei] were

sdmired by everyone. Im the acea north of the Yangtze

River [i.e., Yangchow], Wang Nien-sun promoted anclent

learning and [Li_ Ch'un £ H* (1734-84)] did the same.

Liu Trai-kung P % £ 751-1805) and I came along

and continued [thelr efforts]. We worked hard together to

realize our talents, and each of us formed his own
[specialty of] learning. .

In literature, Yangchow's Han Learning scholars were best

. P
cemembered for their revival of Han dynasty p'ien-wen .WJ MF
{parallel prose] styles of writing, in opposition to the T'ang-~

Sung ku-wen \W. mﬁi [ancient prose] styles favored by Hew Text

and Sung Learning acholars in Ch'ang-chou and T'ung-ch'eng. In

fact, the Han Learning versu3d Sung FLearning debate was also

carried on in literary fields. The predilection for Ran dynasty

parallel prose among evidential scholars meant that for them

literary prose required genres of expression that stresged

Genres were as much a part of academic
17

ancient forms of writing.
debate as Confucian doctrine.
Criteria for inclusion in the Yangchow school wete for the

used

most part geographical. If master-disciple connections are

to evalvate them, Yangchow literati must be viewed as direct

offshoots of the Scochow and Southeast Anhwei schools. Based on

e
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doctrine and literary aqresaent, Yangchow scholars were

nevertheless a discrete group within the larger academic milien

in Kiangsu,.

Hew Text S:tudies in Ch'ang-chou

ns.r:alnzoc.- geographical location between Soochow and
Yangchow, north of Lake T'ai, made scholars there geographically

patt of the same general area in  Kiangsu. Unlike theis

counterparts in Soochow and Yangchow, however, Ch'ang-chou scho-

lars were chiefly known for their New Text uncgnom. Standing on
the bordexline between Sung Learning and flan Learning, the works

stcesaing the Xung-yang Commentary to the Spring and Autumn

Annals that were authored by this small group of scholars relied

on careful textual scholarship employing

klao-cheng methods.
source, the Kung-yang

in the eighteenth

Because it waa a Former Han dJdynasty

Commentary received new reaspect and attention

century.

The Chuang family was the mainstay of this school. Juan
Yuan, from nearby Yangchow, had close ties with several scholars
from Ch'ang-chou; moreover, he had studied in Yangchow under Lt
m.w wmm. md (1712-87),
Chuang Ts'un-yl muﬁ. ﬂ.\mw.mh

Ch'ang-chou tradition.

Tao-nan an examination disciple of

(1719-88), the patriarch of the
Juan saw to it that many New Text works
were included alongeide the writings of Han Leacrning scholars in

. =% $u 33
the Huang-Ch'ing ching-chieh s -+ 4

of the Classics]

(Ch*'ing Exegesis

published in Canton in 1829. Xung Tzu-chen

Cm e e ey
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” =
.wmu. .m w\m( (1792-1841) from Hangchow and Wei Yuan g\\%

v l.ﬁ/\\
(1794-1856) from Hunan wecre students of Liu Peng-lu Aw;.Hw.amﬂr

{1776-1829), Chuang Ta'un-yQ‘'s grandson, when Liu was an official

serving in wnx»:o.wm

Linked to the New Text schoel in Ch'ang-chou was the tise of

what is referred to as the Yang-hu school of "ancient prose”

writing, naned after a county in Ch*ang-chou prefecture, and the
e
school of tz'u \eM

Ch*ang-chou {lyric] poetry., promoted by Yun

Ching ém.w‘w‘f {1757-1817) and Chang Hui-yen W.W hw.tw.
{1761-1802) respectively. Hellmut Wilhelm has connected Yun and
Chang to the New Text scholars. In both classical scholarship and
traditional Chinese prose and poetry, the Ch'ang-chou literati
were more faverably oriented to Sung Learning than their peers in
Soochow and na:an:o:.ww

The Ch*'ang-chou school was originally organized according to
relations

master-disciple based on the Chuang family. Like the

soochow school, however, it soon transcended its geographical
ties, The filiation of New Text Confucianiam extended well beyond
Ch'ang-chou in the nineteenth century, when philosophic agreement

became the determining measure for membership.
SCHOOLS OF LEARNING IN ANHWEI

Antwei province was traditionally divided into two major

geographical aceas. The northeastern part, which bordered on

southern Kiangsu, was called Wan-pel memnu [Northern Anhweil;

the southeast, which shared borders with nocthern Chekiang, was

n - e i it
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: »
referred to as Wan-nan @mw.mmW [Southern Anhweil. Table 2

outlines members of the chief schools of learning that were

nnnon»Wnom with these two geographical divisions in b:wtow.mo

gxact Scholarship in Wan-nan
The decidedly scientific cast to the Wan-nan school began in
the seventeenth century with the astronomical and mathematical
reseacch of Mei Wen-ting uﬂm.W/ v_mm {1633-1721). Mei*s interest
in the western precise sciences introduced by the Jesuits in the
gixteenth and seventeenth centuries was transmitted directly to
R e
{1681~1762). Tai Chen, who together with

hia son Mel Ku-ch'eng
71 A

Ch'ien Ta-hsin was known as one of the outstanding k'ao-cheng

1763) and indirectly to
Chiang Yung

scholars of the eighteenth century, seems to have gotten his

interest in astronomy, mathematics, and calendrical
21

science from

Chiang Yung.

TABLE 2. SCHOOLS OF LEARNING IN ANHWEI
DURING THE CH'ING DYNASTY

WAN-RAN (SE Anhwei)

WRN-PEL (T'ung-ch'eng)
Me) Wen-ting

Fang I-chih

Chiang Yung Pang Pao
Mei Ku-ch'eng Liu Ta-k'uei
Tai Chen Yao Wai

Tuan YO-ts'ai
Ch'eng Yao-t'len
Chin Pang

X'ung Kuang-sen
Wang Nien-sun
fao Shih-ch®en

Fana Ting~shu
Tseng Kuo-fan

In addition to their scientific interests, membecrs of the

Wan-nan school stressed precise evidential studies in phonolegy,

A

17

textual criticism, and etymology. Scholars such as Tuan YO-ts'ai

1 MM (1735-1815) and Wang Nien-sun (both from Kiangsu)
were direct disciples of Tai Chen: they in turn transmitted Tai’s
acholarship to their own home areda. Going beyond the Han
Learning scholars, who placed wundue emphasis on Han sources as
the basis w0n textual verification, Tai and his followers
developed a more critical orientation toward Han materials and
attempted to verify knowledge 1in a more formal manner., Tai Chen

was alsoc interested in Neo-Confucian philosophic themes, fotr

which he was criticized by his Han Learning mnwasam.uw

Membership in the Wan-nan school depended for the most part
on the filiation of scholars directly connected to Tai Chen, Very
often stress on Tai's actual disciples resulted in stretching
geographical criteria beyond Southeast Anhwei to include scholars
from Kiangsu, Peking, and elsewhere., In these cases, agreement
in research technigues frequently became the criterion for

membership.

Sung Learning in T'ung-ch'eng

The city of T'ung-ch'eng represented a distinctive school of
gcholarship in notthern Anhwei. In contrast to their gsouthern
Anhwei contemporaries, members of the Wan-pei school, which
centered on T'ung-ch'eng, were famous for their vo:onncw
influence in promoting T'ang and Sung genres of "ancient prose®
writing and

for their partisan suppeort for Sung Heo-Confucian

philosophy in the late eighteenth and early nineteenth centu-
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Members of the Pang family were the main figqures in this

school of learning. Fang Pao uw mw_ {1668-1749), although not

the actual founder of the T*ung-ch'eng tradition, was referred to
by later followers as the progenitor of an orthodox defenae of
Chu Hsl's teachings, which this school was famous for promoting

in the nineteenth century. Han Learning was attacked as
heterodox and morally bankrupt. Although Yao Nai L&W‘mw (1732~
1815), and especially Pang Tung-shu M. w A.M.Q

vehemently attacked Han Leacning

(1772-185%1),

for its lack of moral concern,

both Yao and Pang recognized the importance of

search lonsou-.ua

k'ac-cheng re-

Along with the Yang-hu school of "ancient prose.,® with which

T'ung-ch'eng atylists developed a rivalry, the T'ung-ch'eng

school wae largely responsible for the Sung Learning and "ancient

prose”™ revivals in the nineteenth century. TO counter the

compositional principles used 1in pacallel-prose examination

edsays, which Han Learning scholars promoted, Yao Nai delineated

aight elements that "ancient prose® should have. Adherence to

T'ang and Sung dynasty styles remained Yao's chief consideration,

in addition to the "models and rules™ (i-fa wﬂ wM, } that writers

cf “ancient prose* favored for literary composition.
€ 3
Tseng Kuo-fan _M _\W

was an important T'ung-ch'eng partisan in the mid-nineteenth cen-

(1811-72), although frcom Hunan,

tury. The Hunan {Changaha) and Kwangtung (Canton) schools of

lesarning shared the T'ung-ch'eng stress on moral self-cultivation

t
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and social activism, which returned to favor as the Ch'ing state

declined. Members of the T'ung-ch'eng aschool were defined morce

according to philosophic and literacy agreement than actual

master-student relations. Although a geographically defined

entity, the T'ung-ch'eng school could also be considered part of
1]

the country-wide orthodox Ch'eng-Chu (Ch'eng I %% BR . 1033-1107

and Chu Hsi) tradition during the Ch'ing dynasty.
SCHOOLS OF LEARNING IN CHEKIANG

Traditional geographical divisions in Chekiang were drawn
L 1
between Che-tung and Che-hsi \&A @7 (Western Chekiang, t.,

“Weat of the Che (Ch'ien~t'ang) River] since the T'ang dynasty.

Strictly speaking, the prefectures southeast of the Ch*ien-t'ang,

i.e., Ningpo, Shaohsing, T'ai-chou, Wenchow, and Chin-hua, made

up what can be conaidered with some geographical precision

="pastern Chekiang.® Westecrn Chekiang, using similar geographical
criteria, i.e., west and north of the Ch'ien~-t'ang, was composed
principally of Hangchow, Huchow, and Kashing prefectures.

Because of the proximity of the northern prefectures in
Chekiang to southern prefectures in Kiangsu, the term *Che~hsi®

frequently lost its geographical precision and was applied

indiscriminately to southern prefectures of Kiangsu as well.
HBence, all areas in Kiangnan north of the Ch'ien-t'ang and south

of the Yangtze could be loosely called *Western Chekiang.” Por

this rteason, Chang Hsueh-ch'eng named Huang Taung-hsi from

Shaohsing prefecture as the chief representative of Che-tung and

T
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Ku Yen-wu from Soochow prefecture as the main figure in Che-hsi.

Che-hsi and Che-tung eventually stood as the most representative

school division between Kiangsu and Chekiang vnocpsnmw.um

There is much to be said for this blending of southern

Kianjsu and northern Chekiang prefectures. Certainly the scholar-
ship transmitted in this area was very similar. Northern Chekiang

accordingly had more in common with southern Kiangsu than with

Che-tung. This mixing of southern Kiangsu with Che-hsi forces us

to acknowledge that provincial boundaries often were not very

useful as guidelines for school divisions. We will return to this

point in our concluding remarks.

TABLE 3. CHE-HSI AND CHE-TURG SCHOOLS
DURING THE CH®ING DYNASTY

CHE-HST (W. Cheklang)
Chu i~tsun... -~

CHE~TUNG (E. Chekiang}
Liu Tsung-chou

Hu Wei- Huang Tsung-hsi
Yao Chi-heng Mac Ch'i-ling
Feng Ching wWan Ssu-ta

Lu Wen—ch'ao
Hang Shih-chin
Sun Chih-tsu
Kung Tzu-chen
Liang Yh-sheng
Y0 Yueh

Chang Ping-lin
Wang Kuo-wei

Wan Ssu-t'ung

wan Ching

wan Yen

Ch'dan Tsu-wang
Shao Chin-han
Chang Hsueh-ch'eng

Por the sake of geographical precision and consistency--

since that is, for better or worse, the underlying premise of our

presentation--we will adhere to the strict provincial definition

of Che-hst and Che-~-tung within Chekiang. Table

3 gives the

achools of learning in Chekiang that we shall discuss.

|
|
|
|
|
i
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Classical Studies in Che-hsi

Hangchow was the major seat of the Che-hsi school. Scholars !

there tended to stresas classical research over other concerns. In
the Chu Hei tradition

general, they were more sympathetic with

than with the Wang Yang-ming achool. Che-tung scholars, on the

other hand, traced their intellectual genealogy to the latter.

1
When evidential scholarship became popular in the seventeenth
century, scholars in Hangchow and elsewhere in Che-hsi were

7
influenced by this new nnosm.n

Hu Wei, Chu I-tsun &./\w. M\ {1629-1709}, and Yao Chi-heng

43k P55 YZ (1647-17157) were the chief Che-hsi promoters of k'ao

cheng scholarship in the late seventeenth century. Bu Wei and Yen

Jo-chl began a lifelong friendship as a result of their
collaboration on Hsu Ch'ien-hsueh's Ta~Ch'ing i-t‘'ung-chih
neography project. Both went on to apply their geographical

expertise to dismantling geographical concepts that permeated
Sung and Ming cosmological uﬁancwnn»osuwm

Chu alnw:r u:m Yao Chi-heng were avid bibliophiles and
remarkable textual scholars in their own right. Each made

important contributions to classical research, Their native city

of Hangchow continued to be a mecca for classical learning and

book collecting in the eighteenth ceatury. Libraty -associations

developed in Hangchow in the mid-eighteenth century, and in this

o B3
setting scholar-bibliophiles such as Hang Shih~chiin . - ;

(1696-1773) and Lu Wen-ch'ao \W.b.mfwm (1717-96) carried out

their tesearch and searched for rare books and archaeoclogical |

e e Ca e wm N
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Che-hsi intellectual cucrrents came to fruition when Juan

Yuan, acting governor of Chekiang in 1799, establiahed the Ku-
ching ching-ghe .w..w m..m. %‘M N/ {Refined Study for the

gxplication of the Classics] academy in Hangchow. In an effort to

link a classical education with a commitment to “concrete

studies” )y, Juan saw to

{shih-hsueh .w .Wm

it that students at

the Ku-ching ching-she were examined in astronomy, mathematics,

and geography, in addition to their literary and textual studies.
Juan's position as an amateur patron of science was no doubt due

to the impact of Tal Chen's scientific expertise earlier in

Yangchow. Juan invited two outstanding k'azo-~cheng acholars

xiangsu, Sun Hsing-yen \R... m ‘\.uw

from
{1753-1818) from Yang-hu and
Wwang Ch'ang from Chia-ting, to share the directorship. Both were
leaders of the late eighteenth-century Han Learning movement and

transaitted Kiangsu acholarly currents to Hangchow. Later Y#i

Yueh Aww *MW {1821-1507), who for three decades taught at the Ku-

ching ching-she, continued the Che-hsi
30

school of learning inte

the late nineteenth century.

Although Hangchow was a center of k'ao-cheng scholarship,

Che-hsi as a school of leatning was not based on master-disciple

relations, Por

the most part, qgeographical proximity and
agreement in general on the usefulness of evidential research
united Che-hsi scholars into what loosely can be considered a
school,

23

History and Statecraft in Che-tung

As we have already noted, EBastern Chekiang scholars were

known for their emphasis on historical research and statecraft.

Members of this school saw in history the verification of

political principles enunciated in the Classics. Chang Haueh~

ch'eng, belatedly to be sure, contended that the Che-tung school

could be traced back to the Southern Sung (1127-1279), but Yo

Ying-shih has questioned the reliability of Chang's an:onuoaw.up

John Langlois, Jr. has pointed to the continuity of

ascholarly writings during the Sung-Yuan pericd that "were well

within the developing of statecraft

tradition (ching-shih

%ﬁ.AH ), of which Eastern Chekiang was the center.® Langlois has
argued that Chin-hua (a prefecture in central Chekiang} literati
continued the Southern Sung Che-tung tradition of practical
learning

through the Yuan and into the early Ming dynasties.

Presumably their historical focus was then passed on to Huang
Tsung-hsi and his seventeenth-century nOwthann.uN

Despite the somewhat tencous nature of the Che-tung
genealogy during the Sung-Ming period, this achool does deserve
to be included among Ch'ing dynasty schools of scholarship. In
the iate seventeenth century, Che-tung clearly referred to a tra-

dition of learning associated with the Ning-Shaoc area, which was
tevived by Huang Tsung-hsi in the name of hias revered teacher Liu
Taung-—chou Mm.._ m..-;ﬂn.— {1576-164%) . Huang set the a_..»..u.a::au for
Eastern Chekiang scholarship with his broad conception of the

nature and scope of historical writing, which included philosophy
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and literature, These guidelines were firmly set in place among
those Che-tung scholars, notably members of the Wan family, who
studied with Hoang under the auspices of the Chiang-ching hui
\m.& ..%w.\m? [Soclety for the Discusaion of the Classics], which
began meeting Ln 1658 and lasted until pmqw.uu
Although the criteria used to define the Che~tung school
depended on master-disciple relations emanating from Huang Tsung-
hei, membera of thias tradition could not help but be influenced
by k'ao~cheng curcents developing just to the north. Yen Jo-chl's
definitive demonstration that the 0ld Text chapters of the
Documents Classic were a later forgery provoked heated responses
among Che-tung literati. Mao Ch‘i-ling \u.ﬂ. \w\ Mﬁf [1623-1716),

membera of the Wan family,

and Huang Tsung-hsi himself were
 forced to take up sides and evaluate the empirically based proofs

Yen employed in his research. 1In the process, nsnlncsa.movowunn

recognized the efficacy of evidential research in clasaical
studies. Thia has led Ho Yu-sen to argue persuasively that Che-
tung scholars, including Huang Tsung-hsi, devoted considerable

research

to the Classics, in addition
34

to their better known

historical writings.

Che-tung learning continued in the eighteenth century,

principally through the efforts of Ch'San Tsu-wang Amv.mm.dm

.

{1705-55} . The latter traced his filiation directly back to Huang
w‘nunnmuu-». We bave included Shao Chin-han ﬂ%.mw pES {1743-96)

and Chang Basveh-ch’eng as late eighteenth-century members of the

3

Che-tuny achool, despite the fact that their connection to this

e o ———_—— e 4 n oA e —— e
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achool is acmmnwonuvyn.um

NORTHERN SCHOOLS OF LEARNING

Chihli province, because it contained the metropolitan

capital of Peking, was the center of intellectual life in North

China. Initially in the seventeanth century, scholars from
Chihli were followers of the Chu Hsl or Wang Yang-ming schools of
Neo-Confucianism, Sun Ch'i-feng Mm\.ﬂ&, % (1585~1675) and Tiao
Pao Mw mw. {1603-69) were representative of these early currents
during the Ming-Ch'ing transition period. The decisive impact of
the fall of the Ming dynasty in 1644 was for many literati who
1ived through this tragic period confirmation of the sterility
and uselessness of the forms of confucian discourse that preceded
the Ming debacle, however. Members of both the Yen-Li school and
the northern school of evidential research accordingly attacked
what they considered the heterodox ideals and doctrines of their

Neo-Confucian vnoaooanOnu.wm

Yen-Li School

The Yen Yuan \wm %, (1635-1704)-Li Kung AW (ese-

e e ua % L A

1733) school emphasized concrete human experience and action
based on Confucian ritusl and opposed bookish learning and scho-
larship. Yen and Li adamantly rejected Sung Learning, but their
jdeas were relatively unimportant by the middle of the eighteenth
century.-

Followers of the Yen~Li achool, although loosely centered on

—— e

A
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North China, were dJdefined more by similarities in ideas and

approach based on the transamiasion of Yen Yuan's philosophy by Li

Xung than actual geographical or historical coherence. It is

interesting, howaver, that L1 Kung travelled to Che-tung and

worked under Mao Ch*i-ling in the 1690's. There he studied music

and evidential research, On his way home in 1699, Li stopped in

Huai-an, Kiangsu, and met and talked with Yen Jo-cht about

textual problems in the 0ld Text uoncannrn aouuﬂo.wq

TABLE 4. SCHOOLS OPF LEARNING
IR NORTHE CHINA DURING THE CH'ING

YER-LY BAN LEARNING
Yen Yuan Chu Yun
Li Xung Chi Yun
Ch'eang T'ing-tso Chu Kuei

Weng Fang-kang
NORTHERN (Chihli) Ts*ul Shu
Sun Ch'i-feng Ts'ui Mat
Tiao Pao

Liu Haien-t'ing

‘San Learning in Peking

Closely connected to the Lower Yangtze scholars who came to

Peking in the eighteenth century, many membera of the northern
achool were usually thought of as part of the k'ao-cheng
movement. The Han Learning scholar Chi Yun .mnﬂ. mm.u {1724-1805)

was a patron of Tai Chen and employed him, along with other Lover
Yangtze scholars, on the Ssu-k‘u ch'fan-shu ] HW \W.. d,mun

{Complete Collection ¢f the Four

Treasuries (in the Imperial
Library)] project initiated when Chi was appointed one of the two

xt
chief editores. Chu Yun &/ 13] {1729-81) was also a patron of

e —— —— b i
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Ban Learning. While provincial director of education in Anhwei

from 1771-73, Chu employed on his secretarial staff many of the

most prominent Kiangnan scholars assoclated with the k'ao-cheng

loqolosn.wm

Peking had been the focus of the Ch'eng-Chu orthodoxy, which
the imperial court had sponsored in the examination system since
the Yuan dynasty.

Many eighteenth-century Peking sacholacs,

including those who leaned toward Han Lescning, were thus

unwilling to oppose openly the official orthodoxy. Weng Fang-

xusn m...mf uw %B

with the Han Learning threat to demolish the Chu Hal onnroaou<

(1733-1818), for example, felt unconmfortable

without satiafying the need for some moral order and certalnty.

Nevertheless, Weng recognized the importance of Han dynasty

source materials. In his own research, he made a nanme for himself

in the field of bronze and stone epigraphy {chin-shih~hsueh

k'ao-cheng scholars. They used relics and other

39

archaeological
pieces to underatand better the Chinese past.

Filiation of scholars

]

!

H

\W\ﬂ.% ). Bpigraphy was one of the Kkey areas of focus for A
]

in Chihli seems to have been defined M

chiefly according to geographical proxinity. Only the Yen-Li i
school wasa defined according to master~disciple relations. =na.

)
Learning scholars shared the sane interests, but these weret
3

general and often reflected the influence of Kiangnan scholacs

auch as Tai Chen and Ch'ien Ta-hsin, who were m: Peking for

LY
important periods in their careers. Ts'ui Shy 2 pmw {1740~

1816), for instance, absorbed the Han Learning curcrents then in

4
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.qoaco in Chihli, but he cannot be connected to any particular

group in or near pPeking. One of the most innovative textual
scholars that the eighteenth century produced, Ts'ui remained
largely uncecognized in his own time and carried out his research

in relative isolation.

THE CH"ENG-CHU SCROCL IN THE CH'ING

-

The most important feature - the Ch'eng-Chu school was its

imperial sponsorship as an ocrthodoxy, which determined the

ofticial character of its activity. 1n addition, the Ch'eng-Chu
achool during the Ch'ing dynasty included men who an<omon a major
portion of their

writinga to practical studies that included

Li EKuang-ti MHML +F

\.I
(1642-1718) was from FPukien and Chang Po-haing w*w *m au {1652~

scientific and statecraft research.

1725) from Honan. The others came from Kiangnan.

TABLE 5. THE CH'ENG-CHU SCHOQL IN THE CH'ING

Chang Li-hsiang
Lu Shih-i

Lu Lung-ch'i

Li Kuang-ti
Chang Po-hsing

Wing-tsit Chan has defended the intellectual vitality of
this school during the Chting dyn~ but has admitted that in
tha seventeenth century members of the Ch'eng~Chu school had
already put practical matters ahead of the concerhs with self-
cultivation nla moral philesophy around which this tradition had

been formed. Chan has noted: *It is too much to claim that the

B e ———
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seventeenth-century Ch'eng-Chu school created the empirical

atmosphere, but -40

certainly it shared in and contributed to it,.

Of all Ch'ing schools of learning, the Ch'eng-Chu tradition
was most clearly defined on the basis of philosophic agreement.
Geographical factors mattered only when a specific area developed
a filiation based on Chu Bai's writings. For this reason, the
T*ung-ch'eng school, although b. part of the Ch'eng-Chu tradition

in the eighteenth and nineteenth centuries, was defined as a geo-

graphical entity.

TABLE 6. OTHER GEOGRAPHICAL SCHOOLS OF LEARNING

MIN m& [Fukien]
Buang Tao~-chou

HUNAN (Changsha)
Wang Pu-chih

Li Kuang-ti Yen Ju-i

Ch'en Shou-ch'i Wei Yuen

Ch'en Ch'iao-ts'ung Ho Ch'ang-ling
T*ao Chu

YUEH {Kwangtung}
Lin Po-t'ung

Chu Tz'u-ch'i

Ch'en Li

Kuei Wen-ts'an
K'ang Yu-wei

Liang Ch'i-ch'ao

Lo Toe-nan

Tseng Kuo-fan

Li Ywan-ti

wWang K'ai-yun
Wang Hsien-ch'ien
P'i Hsi-juil

T'an Ssu-t'ung

OTHER GEOGRAPHICAL SCHOOLS DURING THE Ca'ING

The centrality of Kiangnan in eighteenth-century intellec-
tual currents is also evident from the schools of learning that

emerged in Fukien, Kwangtung, and Hunan during the nineteenth

century. Although not simply tributaries of dominant trends in
Soochow, Yangchow, and Ch'ang-chou, these other regional schools

were in various ways stimulated by Kiangnan acholarcship.
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New Text Philology in Fukien

Fukien had long been famous aa Chu Hei's home area, but ita

scholarly importance had declined steadily in the MHMing. In the

saventeenth century, the Tung-lin partisan
Huang Tao-chou t#ﬁ wm._wn._

Bung-Ming MNeo-Confucian tradition. Li EKuang-ti, an

and Ming loyaliat
(1585~1646) remained loyal to the

important

political figure in Peking, supported the Ch'eng~-Chu orthodoxy,

but he also had contact with many k'ao-chenq scholara. 1In
particular, Li patronized the Anhwei mathematician Mel Wen-ting
41

at the imperial court.

In the nineteenth century, Ch'en Shou-ch'i ﬂwm *...m..
(1771-1834) and his son Ch'iao-ta'ung &Wﬂ %ﬂﬂl {1809-69) were
known

as New Text philologistse. They attempted to reconatruct

Western Han literary wsources in order to correct errcora in

Zastern Han scholarship. Ch'en Shou-ch'i was heavily influenced
by ressarch carried out by Lower Yangtze scholars in Soochow and
Ch'ang-chou. He was intimate with Chang Hui-yen and Wang Yin-
chih while in Peking. Later, before returning to Pukien to teach
for the final two decades of his life, Ch'en taught at academies
in Aangchow, including the Ku-ching nu»:anm:o.aw

As a school of learning, Pukien was a loosely defined geo-
graphical entity. Except for Ch'en Shou-ch’i’s disciplesa, there
was little .n: the way of a provincial consensus that would
justify its designation as a school. Ch'en was acting as little
mocre than a loyal son of Fukien when he reedited for publication

in the nineteenth century a collection of Huang Tao-chou's

3l
writinga.

syncretism in Canton
Kwangtung in general and Canton in particular became famous

as centers for the nineteenth-century movement to synthesize Han

rocn=p=m3nnmnnnnr methods with Sung Learning political and moral

concerns. This movement was chiefly the result of the impact on

EL\ s
::u:ancauwanoﬁﬂnnncuw life of the Hsueh-hai T'ang 3 - k.

[Sea of Learning Hall], founded in Canton in

43

1820 by then
Governor—general Juan Yuan.

The Hsueh-hai T'ang was eatablished on the model of the Ku-
ching ching-she in Hangchow. 1In addition nw founding the academy
and using students and scholars there to compile the Huang-Ch'ing
ching-chieh,

Canton to supervise the compilation of the Kwangtung provincial

Juan brought outstanding scholars from Kiangnan to

gazetteer. At the sgame time, Juan sponsored the T'ung-ch'eng

partisan Fang Tung-shu, who became enmbroiled in a vitriolic

debate in Canton over the merits of Sung Learning, which he

defended, in the 1820's and 1830°s. Hence, the rapid rise to

prominence of EKwangtung in nineteenth-century intellectual life

can be traced to the Xiangnan currents introduced
44

to Canton via
the Hsueh-hai T'ang.

Cantonese scholars such as Lin Po-t'ung »&/*m *_w“_ (1775~
1845) and his student Ch'en Li PR % (1810-82), both directors
at the Hsueh-hai T'ang, called for a more comprehensive vision of
Confucianism, one that would go beyond the

limited textual



e et i s

gy

a2

studies in typical evidential scholarship. In their hands, k'ao-

chenq research was informed by theoretical and ethical isaues and

was not an end in itself. This syncretic movement was in some

wayas a decivative of the Ch'ang-chou New Text and T'ung-ch'eng

Sung Learning nnwoowu.pm

Such eclectic tendencies remained a strong undeccurrent
through much of the nineteenth century. By 1830, Confucian liter-

ati could no longer remain immune to the political and social

tremors that were felt in the society at large. The return to

. favor of Xung-yang studies and Sung Learning was paralleled and

in part provoked by an intense moral concern for the state of the

country and involvement with administrative problems growing out

of the msocial and political pressures of the nineteenth century.

These concerns, part  '-.:y in Canton and Changsha, led to an

overt attack on Han Learning.

In fact, a straight historical line of transmission has been

assumed, linking the eighteenth-century Ch®ang-chou school to

= A PL
K‘ang Yu-wei \u_N .ﬂ.mw {1858~1927) and Liang Ch'i-ch‘aoc n\%.wu‘“vf
uwm.gwmqwtwwmww in Canton via Wei Yuan, Kung Tzu-chen, and the

nineteenth~century statecraft movement. New Text Confucianisn

aided and abetted the reaction against what were considered

sterile textual studies. K'ang Yu-wei, it is argued, then used

New Text doctrines for his own purposes in an effort to justify

the 1898 Reform zo<aam=n.am

Although geographical assoclation was the key element in the

Canton school, its pedigree depended a great deal on master-dis-

33

ciple relations that were formed at the Hsueh-hai T'ang,

Cantonese scholara thus 1looked to Juan Yuan a3 their ultimate

gponsor, indicating their debt to Kiangnan schools of 1learning.

Reformist Sung Learning in Changsha

Stateccaft issues dominated currents of thought in Hunan and

Kwangtung in the nineteenth century. Nascent statecraft schools

emerged from academies in Changsha and Canton, where the

administative problems facing the Ch'ing state were more clearly

visible. The

such as Ho

Ch*ang-~ling m&. ;W@\&/ (1785-1848) and T'ag Chu mﬂuwm, (17179~
1839)

role of Hunanese scholar-officials

in promoting reformist Sung lLeacning in the early nine-

teenth century suggests that the anti-Han Learning movement was

led by litecati whose native origins were outside the Lower
Yangtze region.
Philip Kuhn has noted that in Hunan Han Learning never

gained as secure a footheld as in Kiangnan. Hunanese thus were

o+~ inclined to favor Sunqg moral philosophy, especially as it

was applied to reformist politics. The patriarch of the

iz

isolation in Hunan after

Hunan

school was the Ming loyalist Wang Fu-chih {1619-92).

Writing in almost total the Manchu

triumph in 1644, Wang had remained relatively untouched by the

precise scholarship and philological techniques that were popular
in Kiangnan and elsewhere. Instead, Wang continued to stress Neo-
Confucian philosophic themes and Sung Learning political issuves.

When his writings were recovered from obscurity in the nineteenth
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century, Wang FPu-chih symbolized to his adwirers the more
practical moral philosophy that the latter thought typified
Bunan. 4’

Wei Yuan, influenced by New Text scholars, was dissatisfied
with what he considered petty k'ac-chenq philology. Because he
served at one time or another on the administrative staffs of
several important provincial officials (including Ho Ch'ang-ling
and T'ao Chu), Wei was able to translate his theoretical views
into concrete statecraft proposals. The revival of social
activiam in Hunan influenced a long 1line of scholars. This
movement culminated in the self-strengthening program for
aodernization promoted by Tseng Kuo-fan and his Hunanese circcle.
AS we have seen, Tseng was influenced by the T'ung-ch'eng school
of Sung Learning. Seen in this context, Tseng's contention that
institutional and political reform would be successful only if it
were based on a moral fecrvor that reintroduced self-cultivation
and a concern for statecraft to

Confucian discourse is

representative of the nineteenth-century backlash against Han

rounswsn.nw

As far as filiation, geographical criteria underlay the
master~-disciple connections and philosophic agreement that
characterized the orthodox-minded members of the Hunan 3school.
Tseng Kuo~fan of course reflected the impact that Kiangnan
academics, via T'ung-ch'eng, still had in nineteenth-century
Hunan. Within a larger perspective, however, Changsha along with

Canton represented during this period a widely supported

5

statecraft movement, which influenced and was influenced by
buceaucratic and political relationships that were formed at the

national and provincial wncn—a.ao

This brief and in many ways cursory survey of Ch'ing schools
of sacholarship demonstrates the centrality of Lower Yangtze
scholarly movements in the development of achools of thought in
seventeenth- and eighteenth—century China. The schools that
emerged in Peking, Pukien, EKwangtung, and Hunan in the late eigh-
teenth and nineteenth centuries were in many ways tributaries of
or reactions against the dominant Kk'ao-cheng trends that
developed in Lower Yangtze urban centers.

The persistence of these scholarly divisions into the nine-
teenth century raises the question of their usefulness in
understanding twentieth—century intellectual developments. The
iatter, for the most part, have not been looked at thcough the
prism of traditional Chinese schools of learning. Many modern
Chinese intellectuals, however, seem to have been conscious of
their connections to scholarly traditions that preceded them.
Here we can only provide a few disjointed suggeations, which may
deserve more careful study. To discuss them abt greater length
would require coming to grips with the guestion of in what ways
these schools still served as intellectual markers in a changing

intellectual and political milieun.
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i ih~- .._ m_._u. w\. - -
Liu Shih-p'ei \W v (18B4-1919) and Chang Ping~lin
b’ N

2 k&\_\&.— (1868-1936) often acknowledged their debt to theit

Ch'ing predecessors,

1907, Liu

Before his interest in anarchism began in

admired Tai Chen for his critique of the oppressive

aspects of the Ch'eng-Chu orthodoxy. After returning to China

from Japan in the early part of this century, Liu decided to

emerse himself in the evidential research tradition handed down

through his family, which included generations of distinguished

scholars in Yangchow. Liu's family traced its genealogy back to
. i ﬂ.s ~ .
his great grandfather Liu Wen-ch'i \W.._ T uﬁ\mu (1789-185%6) , who

initiated the family's specialization in studies of the Tso chuan

\w. ‘.% [Tso's Commentary (to the Spring and Autumn >==w~m:.wo

Chang Ping-lin, better known

for his opposition to Manchu

tule, received a classical education according to the Che-hsi

tradition while a student at the Ku~-ching ching-gshe in Hangchow.

When he fled to Japan in 1902 seeking political asylum, Chang

impressed overmeas Chinese students there with his combination of
radical politica and classical erudition. Among those awed was Lu
Haun .m,wmu (1881-1936), then a student in Tokyo. Lu Hsun's own

interests in ancient relics, woodblocks, and traditional Chinese

literature may in some ways be linked to his geographical origins

in Shaohsing, the heartland of n:onn::a.mw

Reformers in both Kwangtung and Hunan were still indicectly

tied to regional sachools of learning. In Canton, K'ang Yu-wei

4 - ‘I
studied for a time wunder Chu Tz'u-ch'i mw.u»o mm (1807-81),

who, although offeced a fellowship to the Hsueh-hai T'ang in 1834

r—, T

37

and invited to become a director there in 1859, rejected both

because of his opposition to what he considered the prevailing

Han Learning attitude on the part of scholars and teachers at the

academy. Liang Ch*'i-ch'ao, K*ang's protégé, studied for a time

at the Hsueh-hai T'ang in the 1880°'s. Much of the basis of his

later classical erudition may have been leatned there, 1in

P'i Hs)-
jui & ' . 2% v = -
jui m.r\m\m 34 (1850-1908) and T'an Ssu-t'ung u% 49 17 (ses

1898), in addition to their involvement in the reform movement in

addition to his studies under K'ang Yu~-wei's direction.

Changsha, were also classical scholars of note. A follower of the

Bew Text tradition, P'i Hsi-jui in particular made substantial

contributions to
52

our understanding of the Confucian <classical
tradition.
fFor final examples, we might mention Wang Kuo-wei mW m&

WW. {1877-1927) and Ch'en Tu-hsiu .@/ &M \\\W

native

(1880-~1942). A

of Hai-ning, Chekiang, Wang Kuo-wel, after early

flirtations with first philosophy and then literature, eventually

became a distinguished textual scholar and oracle bone

specialist. Wang's stress on precise scholarship seems directly

tied to the Che-hsi tradition. In fact, when Wang Kuo-wel was

about te¢ return to China in 1915, after spending a number of

years collaberating with Lo Chen-yfi % \..?_.NN MI (1866-1940} 1in
Japan on bronze, stone, and oracle bone inscriptions, Lo wished

Wang well and said
53

that he hoped Wang would become the next Ku

)

Yen-wu of China,
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] Ch'en Tu-hsiu, a founding member of the Chinese Communist
pParty, seems to have evaluated many of his own scholarly

interests according to his native Wan-pei (T'ung-ch’eng) school

of learning. Ch'en's work in ancient Chinese etymology and

phonetics, which he carried out after his expulsion from the
Communist Party, may represent efforts Jlate in his life to
continue the classtcal scholarship of his vnnnnnmamOnn.mh

Let us suggest in cloeing that the prism of Ccu'ing sachools

of scholarship, while useful at a preliminary level of

investigation, seciously refracta the geographical overlaps,

complex master-diaciple relations that crossed provincial

boundaries, and shared elements of research that unified--despite
local and regional differences--the disparate schools. Especially

in Kiangnan, the cross-fertilization of ideas and k'ao-cheng re-

gearch techniques forces us to acknowledge that there were

definite unifying features, which transcended individually

defined schools of learning. Despite obvious differences in focus

and interest, which we have described above, all these schools

defined thenselves according to shared criteria. These shared

criteria in turn allowed each school to emphasize their unigue

characterlstics. Too often historians have been misled by the

latter and thereby missed the unified aspects of scholarly life
in late imperial China.

Elsevhere I have explored beneath the surface of geographi-

in time and place in order to discover what

a9

social and institutional patterns were cesponsible for the emer-

gence and subsequent triumph of evidential research in the Lower
Yangtze schools of learning, My ceonclusion has been that the
achools outlined above operated within what should be called the
*"Lower Yangtze academic community.® Local schools of scholarship

actually" represented distinct subcommunities

3

within apecific

urban areas. The larger academic community embraced these

distinct subcommunities of scholars, which we have usually

categorized as schools. It was from this academic community of

k*ao-cheng scholars that Lower Yangtzre currents of thought later

spread to Peking, Canton, and awnotvona.mm

———
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Aspaasingtion in the
Republicsn Revolutlonary Movemant

Blwuard 3, Ersbs

Most textbook discussicns of the Republiosn revolution-
ery movement monticn two or three drsmatic assassination
opisodes dirscted against the Manohu govermment, Wa Ylehts
%&wm death by his own bomb in 1905 as he attespted to kill
five officials at the Peking railrosd station and Wang
Coing-wel ‘s mmﬂﬁ plan to relkindle the flame of revolution
by bonbing the Manchu regent Teai-rmgdl u,m in 1910 are
smong the standard atories of revolutionary bravery, How-
over, thess ars ususlly presented as isoclated exsmuples of
individual heroics in the anti.Manohu movement,

Studies on various aspeots of the revolutionary movement
have called attention to other assassination aotivity and
suggested sane reasons why this taotic appealed to Chinens

revoluticnaries oH

My own work on the T'ung-meng bul activist,
and later anarchist, Liu u-dlnn‘m_gm\n has led me to oconoluds
that assassination wes used more often and with more signifi-
ot effect than has besn gonerally acknowlsdged, Not only
did assessination attampte inspire radicals and elicit sym.
vathy from wider circles bsfors 1611, but sucossaful sssansi-
nations in 1911.1912 sppear to have affected the timing of f
transfers of power in Peking snd in at least one province, |
K mngtng,

Tabloa 1 end 2, which follow the introduction, present

basic Information on planned assassingtions, As the tsbles

show, assssaination activity was concentrsted in two phases,
. e il
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